Direct Instruction Lesson Plan
Author: Emily Perez
Date Created: Tuesday, February 7, 2012
Subject(s): American Literature
Topic or Unit of Study (Title):  Regionalism and Local Color
Grade Level: 11
Materials: Textbook (American Literature: English III) to read “The Celebrated Jumping Frog of Calaveras County” by Samuel Clemens, the “Framing the Jumping Frog Story” worksheet
Summary (and Rationale):  Understanding American Literature from different time periods is important in a historical context so that students can make connections to present day literature, as well. The cultural and regional dialect exposes students to various customs and ways of life, as well as different writing styles.  It is also important to be aware that Clemens was one of the first American writers to incorporate such humor into literature and to analyze the process he may have undergone to achieve that.  Analyzing an “enveloped” or frame narrative is also important to distinguish within a story because it makes for a more complex and skilled reader.

I. Focus and Review (Establish Prior Knowledge): [10 minutes]
Have you ever traveled to a different region or area and been surprised at how the locals all speak English but they talk differently and sound different from how you say words or phrases?  What are some regions of the U.S. that you might experience this?  Where have you personally experienced different accents and pronunciations in America?  This is called dialect and Mark Twain is a famous example of an American author to use dialect to accurately portray a particular region or custom in the U.S.
II. Statement of Instructional Objective(s) and Assessments: 
	Objectives
	Assessments

	The student will complete the “Framing the Jumping Frog Story” worksheet to further expand on frame narratives and answer 80% correctly.
	After worksheet is completed, a formative assessment of a complete and accurate worksheet will be observed by expecting at least 3 of the 4 boxes to be completed correctly

	The student will write their own story about the character Jim Smalley and his cow using at least three appropriate dialect techniques with 90% correct correlation with the writing style of the original story.
	Grading rubric: 5 points total.
Creativity with their own version of Jim Smalley’s story: 1 point.
Relevance and connection to “The Celebrated Jumping Frog of Calaveras County”: 2 points
Three uses of dialect throughout story: 2 points



State the objective: [15 min]

Assessment: [10 min]
III. Teacher Input (Present tasks, information and guidance):  [15 min]
Have you ever traveled to a different region or area and been surprised at how the locals all speak English but they talk differently and sound different from how you say words or phrases?  What are some regions of the U.S. that you might experience this?  Where have you personally experienced different accents and pronunciations in America?  This is called dialect and Mark Twain is a famous example of an American author to use dialect to accurately portray a particular region or custom in the U.S.

Examine and read the quote from “The Celebrated Jumping Frog of Calaveras County” where Jim Smalley’s cow is described as "yaller one-eyed cow that didn't have no tail, only jest a short stump like a bannanner." Discuss the dialect used in this sentence and ask a student to draw a picture of this cow on the board.

Then, find other quotes some of the students liked in the story that are similar to this one with unique uses of dialect.

Discuss the frame narratives within the story and explain how it envelopes other themes and stories within the story.  Pass out the framed narrative worksheet and have students quietly and independently complete it on their own.

After about 5 minutes, go over the worksheet’s answers as a class and make sure everyone understands the concept.

Next, reintroduce the description of Jim Smalley’s cow and the dialect Twain used.  Have the students write a story about Smalley’s cow using dialect techniques.

After about 10 minutes, have students volunteer to share some of their stories and experiences with using dialect in their writing process.

Then discuss the uses of dialect with the following questions: (30 minutes)

· Is dialect a help or a hindrance? What resources does it make available for scene setting and characterization? Does it enlarge or restrict one's vocabulary?

· How does dialect influence plot development and narration? Does it limit one to the "and then, and then" connection of incident to incident typical of oral storytelling? Does it open opportunities for sliding easily off on a tangent?

· Have students comment on Twain's use of dialect, based on their own experience with this literary device. What goes into the dialect he creates—misspellings? grammatical mistakes? inventive punctuation? loose sentence structure? colloquial turns of phrase? Have students point out examples of each of these stylistic tricks and describe the tricks they used to create a dialect effect.

IV. Guided Practice (Elicit performance): [5 minutes] Walk around helping students with their worksheets and/or stories.
V. Closure (Plan for maintenance): [2 minutes]  Ask students how they enjoyed the story and if they found it as humorous as the people in Mark Twain’s time period did.
VI. Independent Practice: If needed, students will finish or elaborate on their creative stories using dialect about Jim Smalley and his cow.  For extra credit, students can create a Voki of their own voice or a computer voice reading their dialect stories and present it to the class or to me personally for extra points on their essay.

STANDARDS:
RL 2: Determine two or more central themes in a text and how they interact and build upon each other in the story.
RL 3: Development of a story with setting, characters, and word choice.
RL 5: Analyze structure of a text created by the author and how it adds to the story.
RL 6: Distinguish sarcasm, satire, irony, and dialect
RL 7: Analyze multiple interpretations of a piece of literature
Plans for Individual Differences: 

For students who have previously read “The Celebrated Jumping Frog of Calaveras County,” allow them to offer their reading experience with the story the first time they read it compared to when they read it for homework and note the differences they experienced when reading it.  For students having difficult with the worksheet, facilitate their progress and offer additional assistance when needed.  For students who need help writing a story, offer help yourself or allow help from peers, as well.  Also, if students are still struggling to complete the worksheet and/or their creative story, allow them to finish it at home for homework if necessary.
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